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To explore the possibility of utilizing 
paraprofessionals in the Department of Counseling at Prince George's 
Community College, two surveys were conducted. . For the first, a 
questionnaire was mailed to 36 schools nationwide which were believed 
to be using paraprofessionals in their Student personnel programs. . 
The 22 schools responding (61%) indicated that virtually all use 
peers and/or paraprofessionals for certain student affairs functions. . 
Nineteen use paraprofessionals to perform the 6 counseling functions 
performed by professionals at .PGCC. . Nine of the 15 schools reporting 
the use of paraprofessionals other than peers preferred their own 
graduates, and 8 required an ft. A. degree. Eleven of the 19 reported 
a salary range of $5,000 to $7,000, and 8 reported a range of $7,000 
tO"$9,000. A second survey was conducted, of individual counselors, 
to predict probable utilization of paraprofessionals at PGCC. Results 
showed that: (t)- counselors could increase their professional 
activities by U5X if paraprofessionals were employed; and (2) 15 
counselors are needed to perform the counselors* present duties, 
while "1U would be needed in the futxire for strictly professional 
functions. Recommendations included: (1) maintaining a 
counselor/student ratio no less than 1:600; (2) employ five 
paraprofessionals and maintain the current number of professionals; 
(3) maintain a prof essional/paraprof essional ratio of 2:1; and (4) 
upgrade counselor's role to student Development Specialist. . (KM) 
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!• INTRODUCTION 

The Committee 

. To explore the utilization of paraprofessionals in the Department 
of Counseling at Prince George's Community College, The Dean of Students, 
The Associate Dean of Guidance, and the chairwoman of the Department of 
Counseling established a committee. Its membership consisted of four 
counselors, one of whom was appointed chairman, a faculty member, and a 
student personnel staff member. Serving as resoixrce persons were the 
Associate Dean for Career and Technical Division and idie Director of 
Testing, Orientation and Advisement. The primary objectives of the 
Committee were to research the subject and make recommendations on the 
basis of the Committee's findings. Names of the members and the 
Committee's charge may be found in the Appendix A. 

Definition 

A paraprofessional, in the context of this report, is an individixal 
with less than professional qualifications who works alongside the 
professional. This person, who is selected on the basis of his/her 
unique sensitivity and communicative skills, is trained, supervised, 
and evaluated by the professional as he/she serves as a locus of 
information and iltematives for members of the student body in the 
decision-making process. 

Reviev7 of Literature 

Evidence produced from a variety of sources leads one to conclude 
that paraprofessionals play an important role as service agents and 
make a significant and unique contribution to the consumers of service 
agencies. Institutions involving education, health, social work, mental 
health, law enforcement, police, and corrections have progressed 
substantially in the utilization of this category of support personnel. 
For the review of the literature dealing with this evidence see. 
Appendix B. 

In current Student Personnel literature some evidence of the use 
of paraprofessionals exists although it seems to be much less than that 
found in the bjoad categories reported above. One explanation for this 
may be the problem of identifying this type personnel due to a variety 
of titles. Jane Mats'on, however, in the ESSO Poxmdation's National 
Status Study of Student Personnel Services in two year colleges, states 
that one of the six major trendj surfacing in the study is the use of 
paraprofessionals of all types. These include work in the areas of 
admissions and records, guidance, counseling and advising, student 
activities, financial aid, placement, health services, housing and 
athletics. When paraprofessionals are utilized in coimseling services, 
the professional counselor can get on with activities for which he 
is trained, 

Cvirrent literatiire supports the theory that peer cottnselors are 
perhaps the most effective personnel in these activities due to the 
phenomena of shared status and shared experiences. For an elaboration 
of this and other types and uses of paraprofessionals in student personnel 
services, see Appendix C. 

^ I 
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II. SUM^Y OP SURVEYS 
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!• National Svurvey 

Durihfi the month of November 1972 a survey (See Appendix D) 
was mailed to schools nationwide which were believed to be usin^ 
paraprofessionals in their Student Personnel Programs. For the 
purpose of this survey the schools were asked to distinguish between 
currently enrolled students (peers) and all other paraprofessionals. 
The following is a brief summary of selected results. 

1. Responses from the 22 schools {6l% of the ^6 sur^'eyed) reply- 
ing to the survey indicated that virtually all use peers and/or 
paraprofessionals to perfom certain student affairs functions. 

(See Appendix E). The breakdoi>ni is as follo\^rs: 
7 schools use peers only 
2 schools use paraprofessionals only 
13 schools use both. 

2. Of the 22 schools that responded 19 (86^) use paraprofessionals, 
including peers, to perform the 6 coxmseling functions performed by 
professional coimselors at Prince George's Community College. 

3. The coimselor/student ratios of the 22 schools surveyed, 
representing some 90,000 students, were as follox>rs: 

a. Overall 

counselor/student ratio * l:48o 

paraprofessional/student ratio l:6lO 

total counseling personnelVstudent ratio 1:270 

b. Schools with over 5>000 students (6 reporting) 

counselor/student ratio 1:630 
paraprofessional/student ratio ' 1 : 825 

total counseling personnelVstudent ratio 1060 

4. Of the 15 schools reporting the use of paraprofessionals 
(other than peers) 9 {6o%) preferred recent graduates of their own 
institutions. Eight required an A. A. degree as a minimum 
criterion for selection. 

5» Of the 19 schools reporting wage and salary information 
11 (65^) reported a salary range of $5fOOO to 1^7,000, while 8 (53JS) 
reported a salary range of $7,000 to $9,000. 



*Both professional counselors and paraprofessionals. 
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2. The Cotmselor Survey 



In order to predict the probable utilization of paranrof csnionals 
in the Counseling Department at P.G.C.C., the cornmittoe conducted a 
survey of the individual counselors. 

The survey asked each coimaelor to estimate the distribution oC 
his current activities on a percentace basis. Then he was asked v;h«^.t 
fraction of each activity'' could be performed by a paraprofessiona] . 

The results of the survey shov/cd that the coianselors could 
increase their professional activities by ^5!^ provided paraprofessionals 
vjore employed. 

Secondly, the counselors were given a list of activities v:hicli 
require professional training. They v/ere asked to cstin?tc the 
distribution of their activities assviming tliat they v.^oiild not be 
performing otlier non-professional job. requirements. 

Lastly, they v;ere asked to estimate hov; many counselors vjoulc Ve 
required to perform their presently assigned d\ities adequately, 
assuming no paraprofessionals v/ere liirod and hov; many counselors 
v;o\ild be required under their second (or projected) distribution o:^ 
activities. 

The results showed that 15 counselors are needed to nerfoiTn 
adequately the duties the counselors nov; are involved in including some 
functions that could be perfromed by paraprofessionaln; and 1^^ counsfilor 
v:o\ild be needed in the ftiture to perform only those functions callini' 
for professional preparation* See Appendix P for a copy of the Coun.'sclo 
Survey witli the average response. 



III. RECOMMENDATIONS AND RATIONilLE 



1. lyiaintain a ratio no less than one covmselinc staff member per 600 
students** 

Prince George's Community College has, over the years, maintained 
a staff /student ratio in its Counselinc Center ol 1:600. This 
practice has been based upon the belief that this is an optimum 
operational relationship. Tliis belief is supported by the study of the 
recommendations of the Junior College Student Personnel Programs ; 
Appraisal and Development; A Report to Camecie Corporation , by 
Marc Raines, in November, 1965.'^ 

In 1972-75 the coimselor-student ratio has risen to l:7l6.^ 

2. I-mploy five paraprofessionals vriiile ma,intaininc current number of 
professionals. 

The Coiinselinr: Deparuiient currently has 11 full- time equivalent 
counselors v;ho are actively involves in student counseling, Tlie 
counselor survey indicates that the counselors can increase their 
professional activities by ^15^' provided paraprofessionals are employed. 
See Appendix P. The hirinr of 5 fi:LLl-tirae equivalent paraprofessionals 
should release all 11 counselors of their non-professional job require- 
ments and allow them to provide professional services v/hich nov; are 
not available. Secondly, it vri.ll raise the comselinr staff to I6. 
This is not only the level recommended by the counselor siirvey, but 
it also achieves a 1;539 counseling staf f /s-tudent ratio based on the 
Pall 1973 pro.iected headcount of 8,625 students. 

Our recommendation to raise the counseling strength to I6 (11 
professional and 5 paraprofessional) is based on the counselor survey. 
On the surface, this recommendation appears to fall far short of 
comparable sized schools v;hich an,sv;ered our qxiestionnaire. (See 
Graphs II, III, and IVo) The -follovTing facts mx°t be taken into consideration: 

a. PGCC has 11 full-time equivalent counselors involved in 
active student counselinc. /in actual headcount of counselors vdthin 
the entire Student Personnel Program (as defined by tlie 21 questions in 
the questionnaire) reveals the follovri.ng; 



•*^l^l-tirae equivalent counseling: staff actively involved in ntur^^nt counselin,':/ 

matriculated and non-matriculated student lieadcount^ 

^PGCC's Office of Institutional Research reports a "cogrec credit" 

headcount of 7,833 in Pall 197? semester. Degree credit students are those 

v;ho are matriculated, non-matriculated, and enrolled in no credit tlevelopmcntal 

courses. 



Counselinr Department 
Model Cities 
Admissions and Records 




12 
1 
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b, V/hile PGCC has no paraprofessionals in the Cotinselinc Department 
at this time, there are 2 \d.thin the Student Personnel Procram, 

Model Cities 1 
Placement 1^ 
Total r 

c. Graph I reveals tiiat the schools surveyed are usinc paraprofessionals 
throughout the Student Personnel Program. Our recommendation only covers 
paraprofessionals to work in the 6 functions v/hich fall within the realm of 
the Counselinc Department. 

Therefore, implementation of this proposal T^ri.ll result in a total 
strength of 2^ (l6 professional and 7 paraprofessional} counseling personnel 
within the Student Personnel Program. This compares favorably v;ith schools 
of similar size v;hich vjere surveyed. Hirine; of paraprofessionals in other 
facets of the Student Personnel Program v:ill further erJiance this comparison. 
(See Recommendations for Further Study and Graph I.) 

3, Maintain 2:1 ratio of Professionals to Paraprofessionals. 

As- the level of enrollment changes at PGCC, there is no reason to 
expect the ratio of professional/non-professional counseling rcqxairemento 
to change. Therefore, as the employment of additional counselinc staff 
is necessitated to maintain the 1:600 ratio, such hirins shoxild be in a 
2:1 ratio of professional counselors to paraprofessionals, thus 
jTiaintaininc the proper balance of available services. This ratio shoulci 
be maintained until further studies suggest othen-.ise. 

^. Upgrade counselor's role to that of Student Developnent Specialist. 

Functioning as student development specialists \:ould allov: the 
professional counseling staff to more efficiently and economically 
utilize the professional training v:hich tlioy have received. That 
training is specifically designed to facilitate student development. 
The student development approach to counseling may be explained as 
both concept and process. Emphasis is placed on realistic self-appraisal, 
rational planning, preparation of alternatives, problem- solving of one's 
concerns and better liuman relationships. The student development 
approach goes beyond remediation and therapy. 

Tae student development specialist also has an institutional 
responsibility to \cork directly with teaching faculty in improving 
the le'iming process. For a more complete definition of the 
student developanent specialist see Appendix G. 
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APPEipiX A 

Committee Members 

Carolyn \i. Cassell, Counselor, Chairwoman 

Eldon C. Baldv/in, Instructor - Mathematics 

Robert C. Hardwick, Coordinator - Model Cities Project 

John J, Kelly, Coianselor 

Itoxine Marinaccio, Counselor 
Marvin J« Powers, Counselor 

Resource Persons 

Paxil P. Norton, Director of Testing, Orientation and Advisement 
Patricia T. Sites, Associate Dean - Career and Technical Education 

Committee Charge 

The following is a copy of the committee charge given by 
Dr. Henry F. Busky, Associate Dean of Guidance, and Dr. Helen I. Brown, 
Department Chairwoman - Counseling: 

The charge - 

a. Search of the literature 

b. Inquiries of other junior colleges 

c# Compilation of information about paraprofessional 

programs elsewl^ere 
d. A recommended plan for paraprofessionala at Prince 

Geoi»ge's Coimiunity College - how it might be 

implemented vdth respect to: 

• .housing - space 

• .decentralization 
. .job description 

. .responsible person 

. .interface \d.th present on-going programs 

. .traiixing procedures 

. .model contract 

. .selection procedures 

. .evaluation instrument 



ERIC 



9 



Appnroix B 

Review of Literatiire General 

In the education arena considerable research supports the use of 
paraprofessionals frequently referred to as teacher aides. The Pord 
Poxandation Education Research Project in Bay City, Michie^, for 
example, demonstrated that aides were used to improve the quality of 
education by freeing teachers to spend time in teaching functions v;hen 
previously 21 to 69 percent of their time was devoted to non-teachinc 
activities, 3 Over half of the 300 New York school districts used 
approximately. 2, UOO paraprofessionals at all grade levels in the 
early 1950' s. The National Education Association, in three national 
studies from 19^3 to 19^9$ revealed the followinc trends: an 
increased use of paraprofessionals, a stable concentration of them 
in elementary grades, and somewhat of a shift of their tasks to more 
teachinc activity. 5 

The health manpov;er patterns candidly illustrate the concept 
of paraprofessionals to be not a new one and one ^^d.th rapid expansion. 
Medical staffing reflects the increasingly smaller percentage of doctors 
and, concurrently, the expanding niamber of personnel categorized as 
technicians. To exen^lif^' this trend, physicians, who may be considered 
the medical professionals, doubled between 19IO and 19^2; nurses 
increased sevenfold and the number of medical and dental technicians 
expanded twentyfold,^ The most recent to emerge from this legion of 
paraprofessionals is the physician's assistant for v/hich forty training 
programs have sprung into existence since 1965.'^ Nursing research in 
Veterans Administration Hospitals points to one survey which reveals 
' that only 49^ of the recorded activities of the nursing staff v/ere 
appropriate to the nurses' skills; another study determined that about 
one- fifth of their activities were inappropriate and half were 
questionably appropriate, °» 9 

Evidence is conclusive in the mental health area that paraprofessionals 
employed as psychiatric aides contribute substantially to improved treat- 
ment outcome of their patients In an NIMH program, Rioch illustrated 
the use of paraprofessionals as treatment agents in assisting the staff 
to provide lox^r-cost psychotherapy,^^ Truax's research evalxiation of lay 
therapists demonstrated their significant positive effect on patients' 
improvement,^^ "Selected lay persons with or \d.thout training and/or 
supervision have patients who demonstrate changes as great as, or greater.^ 
than, the patients of professional practitioners," accordirg to Carlihuff* ^ 
Another study measxired performance under three patterns of staffing — 
(1) professional counselors, (2) coimselors vdth a^^es under supervision 
and (3) aides v/orking alone and \ander supervision. The best results 
based on the clients' work quantity, cooperativeness, work attitude and 
quality, dependability, ability to learn, and overall progress vjere 
obtained by aides worlclng under daily supervision of professional counselors. 

Most employees n the field of social work do not have professional 
degrees. These persons, then, are paraprofessionals vrho have been 
performing the professionals' functions and it appears that they will 
continue to do so, The National Association of Social Workers, in the 
early 1960's, made the first effort in any field to conceptualize the 
Q role of paraprofessional,*^^' ^'^ 

ERIC 
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Police corrections and law enforcement agencies have initiated 
support personnel programs « For example, to meet the understaffing 
crisis in i>olice departments, a support service of indigenous 
paraprofessionals is now being employed. A Presidential Commission, 
furthemore, estimated the need for an increase by two txiA a half 
times of a new t^pe personnel in corrections with an en5)hasis on a 
new -t^ype of correctional institution which highlights a community 
based rehabilitation, As for the legaJL profession, a resolution of 
the American Bar Association in 1968 "recognized that there were many 
tasks in serving clients* needs which can be performed by a trained 
nonlawyer and by assistants v^rking under the direction and supervision 
of a lawyer. The New Caretsrs Program has met the needs of all three 
of these agencies through programs in police and sheriff's departments, 
correctional and court agencies, and legal aid societies. Studies report 
succesr.ful use of paraprofessionals in these areas. 

Recently, due to the "knowledge explosion", there has been a demand 
for thousands of additional librarians. This situation has resiolted 
in the use of middle level library technicians. For the training of 
these paraprofessionals, as for those in several other categories, the 
community college has made a significant contribution by establishing 
programs in library technology. ^2 



ERLC 



11 



APPENim^ e-^' 

Review of Student Personnel Literature 

A recent journal summarizes the professional stand by stating that 
the American Personnel and Guidance Association endorsed the role of 
support personnel in counseling in 1966 and that the National Institutes 
of Health looked toward the^Qommunity colleges for training paraprofession- 
als for mental health work, ^ In her study cited earlier in this report, 
Matson finds that, over and above the economical aspects involved, 
paraprofessionals are performing very effectively in many aspects of 
student services. She, in addition, stated at a 1975 institute on 
paraprofessionals that the justification for having this mid-level 
personnel ipc'^o help the Student Personnel professionals meet their 
objectives. ^ A variety of services in which support personnel may be 
helpful appeared recently in another EDPA workshop report. ^6 These 
included admissions and records, guidance, counseling sjid advisinr, 
student activities, financial aid, placement, health services, housing, 
and athletics. 

\ihen paraprofessionals are utilized in counseling services, the 
professional counselor can get on \-rith activities for which he is trained. 
The best function of counselors in two year colleges, according to Jones, 
is to help students resolve various developmental tasks, not to perform 
the advisement function nor to provide psychotherapy for highly disturbed 
students. ^''^ As a result of the employment of nonprofessionals to attend 
some aspects of advisement, the counselor changes his skills and moves 
into nev/ areas such as teaching classes, doing research, and serving as 
a resource consultant. An example of this model is foiond at Meramec 
Community College in St. Loxiis where in 1970-71 the ten professional 
coianselors were free to perform activities such as group and outreach 
counseling, individtial, personal and vocational comseling, and commmity 
service programs v/hile th^ ten paraprofessionals busied themselves v;ith 
the advisement function. These "educational advisors" reportedly advised 
5»000 of the 4,775 students who were provided advisement, 

O'Bannion proposes an academic advising model for community colleges 
in which he clearly assigns some aspects of program choice, the entire 
process of course choice and scheduling of classes to paraprofessionals 
v/ho are trained for academic advising. ^9 These activities would 
take place following the period when the professional counselor and the 
student work together exploring the student's life goals, vocational goals, 
and his selection of an academic program. 

Current literature supports the theory that peer counselors, one 
category of paraprofessionals, effectively meet student needs in college. 
To illustrate the popularity of peer counseling, the Status Study reveals 
that half of the reporting institutions execute peei! comselor programs. 3^ 
The effectiveness of student comselors in providing certain services 
appears to be due to the phenomenon of shared status and shared experiences 
which improves the quality of communications between students. It has 
been suggested that adjustment for freshman students to the community 
college environment was made with more ease and readiness by the 
assistance of a trained peer counseling staff and that peer counselors 
also are known to_,be particularly effective .with minority students to whom 
they relate well.-^ 
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Readixxgs indicate that there is a trend for coinraunity colleges 
to establish Associate of Arts programs in Human Services which, with 
their behavioral science emphasis and an internship in the coijnseling 
area, prepare the graduate for a meaningful career and/or a step up on the 
career ladder toward professionstl counseling 
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APPENDIX D 

Prince George's Coitatiunity College 
301 Largo Road 
Largo, Maryland 20870 

501-536.6000 X381 



SURVEY ON THE UTILIZATION OP PARAPROPESSIONALS IN A 
DEPARTMENT OP COUNSELING 

Respondent 

College 

Address ^ ^Phone 

1. At your institution do you have experience in utilizing: 
paraprofessionals j^es no 

peer counselors yes no 

If "yes" to one or both items in //l, please check on pages 
3 & 4 those areas in v;hich each performs some or all of 
the functions. 

2. Check categories of persons who are paraprofessionals and 
peer counselors. 

currently enrolled students 

recent graduates (general degree) of your 

institution 

^recent graduates (h\aman service) of your 

institution 

career re-entremt 

^indigenous 

other such as: 



3. Size of institution by headcount, less than. 1,000; 

^1,000-2,500; ^2,500-5,000; ^5,000-7,500; 

^7,500-10,000; ^10,000 plus 

4. a) Number of full-time (equivalent) counselors ♦ 

b) Nvunber of full-time (equivalent) paraprofessionals . 

c) Number of full-time (equivalent) peer counselors . 

5. Your counseling service is: centralized, decentralized. 

6. If decentralized, please describe how located. 



7. Academic advisement system — who is involved in this program: 

faculty, counselors, paraprofessionals, peers. 
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8. Paraprofessionals are ^ 
staff, pother. 

9. Paraprofessionals work 



11. 



12. 



13. 



_^classified staff, 

_full-time, part-time, 



professional 

other* 



10. Salary ranees 



Salary 

^Less than .$3,000 



Wage 



$5,ooo-.i;5,ooo 
"$5,ooo-t7,ooo 

"$7,000-$9fOOO 



_^$2. an hour 
"$2-:!?5 an hour 
'^y-^pk an hour 



Other 



What educational level is required for selection? 

High School currently enrolled student 



^A.A. (general) 
Bachelors degree 



Jl.A. in Human Services 
I^aster's degree 



m-servxce 



V/liat training is reqiiired? college courses 

program, supervised practical experience. 



Have you experienced any problems \vith limiting the role of the 
paraprofessional as it is described in your program? If yes, 
what problems? 



1^^ How have you dealt with the problems? 



15. To whom do the paraprofessionals report? C ounselors > 

Director of Counseling, Academic Dean, • D irector 

of Testing, Dean of Students, other . 

16. How much of that person's time is spent on all aspects of the 
program? (selection, training, supervision, etc.) 

Peel free to use general estimates* 2^% 50^ 75^ ^100^ 

17. V/hat other community colleges are utilizing paraprofessionals in 
Counseling Services? 

1* 2. 



3. 4. 



Please return this Questionnaire in the attached envelope before 
November 15 to; 

Dr. Ernest R. Leach 

Dean of Student Affairs 

Prince George's Community College 

Largo, Maryland 2087O 

Thank you* 
10/72 
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Twenty-One Basic Student Personnel Functions Orcanired 

By Administration Division ajid Illustrated by Typical Tasks'^ 

ADI4INISTRATIVE DIVISION 

Admissions, Registration, and Record's 



1. Precolloge Information 



Conforrin': VTith hiQ' scliool 
groups; preparing and 
distributinG descriptive 
material; handlinn of 
inquiries conceminG college 
attendpjicc ; offering cLclvir'or'y 
tall^j? to parontr. 



2. Applicant Appraisal 



Evaluating transcripts of 
previous academic v/ork; 
synthesir.in^^ available 
personnel data; ser\''inc; on 
admissions committee. 



Educational Testing 



Selectinc and rlcvelopin. . 
appropriate testing instruments; 
administering tests to incomin.*: 
students; dcv^lopinr normative 
and nredicti e data. 



Personnel Records 



Developing a meaningful and 
integrated records system; 
establishin.c: and implemcntln - 
policies rejardinr record 
accessibility; conductina and 
interpretinc research on 
student characteristics.' 



Student Registration 



6. Academic Recn.ilation 



Desicninc procedir^es and 
necessiir^^ foms; processing 
class chances and vd.thdrav;als; 
projecting collere and class 
enrollments, 

Interpretinn requirements to 
students; advisir^r faculty and 
administration on academic 
policies; evaluating Graduation 
elicibility; presentinp; pertinent 
information in questions of 
probation and disqualification. 



•^Collins, 1967. See Bibliography, 
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Guidance and Counseling 



?• Applicant Consul tiiiC 



8, Student Advisement 



9, Group Orientation 



10. Student Counselintj 



Career Information 



Placement and Financial Aids 
12. Financial Aids 



13. Placement 



Interpretinc test results 
to applicants; explaining 
curricular requirenents; 
assistin;: students in 
selecting coiirses; intro- 
ducinc career plannin,":, 

Scliedulim: advisees in 
classes; reviex-riln^; senior 
collece rcquirrments; 
advisinr students on special 
study skills needed. 

Conductin/- orientation classes; 
introHucin; ; students to all 
aspects of collect life; 
proscntin': occupational 
inroiTna"^ion; toachin ' e ctiv^^ 
study s!:ills. 

Conducting coun5ielin£" intnrvic\; 
actin^ as catalyst in ^^tudont 
uat^ion of values; a6:iiniGt(^rin ; 
^sid interrr^rotin.; dia.jior.tic 
tr r>ts ; r.al:inc appropriate 
refer mis; providing n spcoir-l 
pro';;ran of healt'i counrolin 

Gtudyin:: rr.anpov:er ncecis i,a.tl:in 
the conpunity anr' ?^ojion; 
identir'yin^: sources o"" 
occupationrl infomation; 
irrancin,-: for re;jional career 
inform^^tion retrieval systen.^; 
dcvelonin., effective netho'lr: 
for disscrninatinc career 
information* 

Analy;:inr financial neen.s of 
students; seeking funds ^or 
:jrant3-in-aid; administerinc 
student loans; arran-jinc >r 
part-time employment; plannin. * 
researcli on effectiveness o:" 
financial aid pro --a^i. 

/Lrranf^inc placement intcr^riows 
for graduates and dropouts 
maintaining^ liaison with 
employment sources; conducting 
folloK-up studies. 
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Student Activities 

Ih. student Self-Govemment Advisinr student Government; 

increasinc the involvement 
of students in the college 
decision-making process; 
conducting leadership proi~r?i^s 
or classeo; supervisin,:; 
elections And student confer- 
ences. 



15. Co-C\irricular Activities 



16. Social Regulation 



17. Student Deduction 

Admini s tr a ti on 

l3. Program Articxilation 



19. In-Service Education 



Assisting students in the 
planninr of a varied activities 
progT^an; encoura^in;: student 
involvement in cignificant 
projects; superv'ising student 
activities; helping in budget 
preparation; evaluating the 
v/orth of various activities. 



Training returning students to 
help nev; students; introducing 
students to college activities; 
interpreting student ser\''ices 
and regulations. 



Arranging for staff liaison 
with high scliool counselors 
and with appropriate officials 
at colleges of transfer; 
appointing student personnel 
staff members to faculty 
committees; arranging for close 
communication v.dth various 
academic departments. 

Providing for staff super\'ision; 
encourag.T^g staff participation 
in professional associations; 
arranging for consultants to 
the staff; organizing a systematic 
program of in-service training 
for both the professional and the 
clerical staff. 



Vj'orking -nth administration 
and students in developing 
policies covering all social 
activities; maintaining a 
social calendar; arranging for 
facilities; handling cases o-^ 
social misconduct. 
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20. Program Evaluation Developin:; experimental projects; 

conducting local institutional 
research; cooperating in regional, 
statewide and national research 
nrojects; arranginr: for follovj- 
up studies of former students, 

21. Administrative Orcaniza- Providing; ac3jninistrative leader- 
tion ship to all facets of the student 

personnel prorraxn; preparing 
orcanizational patterns and job 
descriptions; preparin:: budgetary 
requests; identifyin:; and 
, interpretinc staffing needs. 
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APPENDIX E 

DESCRIPTION AND RESULTS OF !.ATIONV:iDE SURVEY 

During the month of November 1972 a questionnaire v/as mailed 
nationwide to *56 two year colleges which v/erc believed to be usinr 
paraprofessionals in their Student Personnel Programs. (See 
Appendix D) For the purposes of this survey schools were ashed to 
distinguish between currently enrolled students (peers) and all other 
paraprofessionals. The follovd.ng summary of returns is not arranged 
strictly according to the order of the survey, but in a manner deemed 
to malce the results most coherent. 

A. Functions of Paraprofessionals , Pages 5 and h from the 
questionnaire contain 21 Basic Student Personnel Functions, as compiled 
by Charles C. Collins. 35 Each school was asked to indicate the functions 
v/hich their paraprofessionals perform. The results are summarized in 
Graph I, From the 21 functions this committee selected 6 which typify 
the activities of the Counseling Departjnent at PGCC. They are: 



Nvimber 


Function 


7 


Applicant consulting 


fi 


Student advisement 


9 


Group orientation 


10 


Student covmseling 


11 


Career information 


18 


Program articulation 
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B, Who Uses Paraprofessionals? Of the ^6 schools surveyed, 
22 {61^) responded in time to be included in this summary. Names of 
the colleges contacted are listed on pages 2>24. The follovdng data 
summarizes the use of paraprofessionals by these 22 schools: 

Category Number Percent 

Paraprofessionals 22 . 100 

Peers Only 7 32 

Other paraprofessionals 2 9 

only 

Both peers and other 13 59 

paraprof es sional s 
Paraprofessionals in 19 86 

the 6 counseling 

functions 

No paraprofessionals 1 5 

in the 6 counseling 
functions 

Functions not reported 2 9 

C. Counseling Personnel/Student Ratios . Counsel i.ig personnel and 
headcount data have been summarized in three categories. 

A - Schools with headcount less than 5,000 ' 
B - Schools with headcount greater than 5>000 
O ^ C - All schools reporting 
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Data is given on the table below. For individiml college 
responses represented graphically, see Graphs 11^ III and IV. 







A 


B 


c 


I. 


No. of Schools 


1^ 


Z 


22 


II. 


Es-timated No. students 


i^7,500 


43,750 


91,250 

189 


III. 


No. of counselors 


120 


69 


IV. 


No. of peers 


55 


26 


81 


V. 


No. of other paraprofessionals 






69 


VI. 


Total no. of paraprofessionals 


97 


5;i ■ 


150 


VII. 


Counselor/student ratio 


1/400 


1/650 


1/480 


VIII. 


Paraprofessional/Student ratio 


1/490 


1/825 


1/610 


IX. 


Total counseling personnel*/ 
student ratio 


1/220 


1/360 


1/270 



D. Backgromd of Other Paraprofessionals (Not Peers) 

Category Number of Schools Percentage of (15) Schools 

Using^ Other Paraprofessionals 

Recent graduates 9 60 

Career re-entrant 5 33 

Second career h 27 

Indigenous 3 20 

Other 3 20 



E. I4ininiujn Educational Requirements for Other Paraprofessionals. 

Level Number of Schools Percentarte of (15) Schools 

Using Other Paraprofessionals 

High School** 5 33 

Associates Degree** 8 53 

Bachelors Degree** 5 33 



P. Paraprofessional Tralining 

Tra.ining Number of Schools Percentage of (22) 

Schools Reporting 

College courses 2 9 

In-service program ih 6h 

Supervised practical 10 
experience 



*It is not assumed that all personnel work directly in Coxmseling 

but all are in Student Personnel Services. 
**William Rainey Harper College and Santa Fe Community College vary 

the requirement to fit the Job description. 
O 
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G. Salary, Wage, and Employee Classification 

SalaryAfage Number of Schools Percentage of (l7) 

Schools Reporting 



Less than $3fOOO 2 12 

$3,OO0-$5,O00 2 12 

$5tOO0-$7fO0O 11 65 

{|J7,ooo-$9fOOO 8 47 

$1.6o per hour 1 6 

$2.00 per hour 2 12 

$2.00-$3*00 per hour 2 12 

$3.00-$4.,O0 per hour 1 6 

Classification of Number of Schools Percentage of (l5) Schools 

other Using Other Paraprofessionals 
Paraprof e s sional s 

Classified Staff 9 60 

Professional Staff 6 37 

Other 4 27 

Part-time 8 53 

Pull-time ih '93 



H. Centralized vs. Decentralized. While the means of 
decentralization (where it exists) cannot be numerically summarized, 
there appear to be two basic approaches. In some cases counselors are 
located in the academic are£.s, while at other schools they are located 
vdth the various organizations which constitute the Student Personnel 
Program. 



Location Number of Schools Percentage 

Centralized- l4 64 

Decentralized* 9 4l 



I. To Whcxn do Paraprofessionals report? 

Sxrpervisor Number of Schools Percentage of (l9) Schools 

Reporting 



Counselor 


9 


47 


Director of Comael- 


11 


58 


ing 






Academic Dean 


2 


11 


Director of Testing 


2 


11 


Director of 


1 


5 


Admissions 




26 


Dean of Students 


5 


Other 


1 


5 



♦Northern Virginia CcMEraunity College is partially decentralized. 
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J» Time Involved In Supervision , 



Percentage of Supervisor's Number of Schools Percentage of (19) 
Time Schools Reporting 



75 15 

50 0 0 

25 10 53 

less than 25 8 k2 

K. Student Advisement 

Advisors Number of Schools Percentage 

Faculty 21 95 

Professional counselors 21 95 

Peers 9 ^1 

Other paraprofessionals 12 55 



L. Problems in Limitation of Role > V/here problems have been 
encountered, they have generally involved paraprofessionals wanting to 
become involved in counseling activities beyond the scope of their 
training. These problems are usually handled through critique and 
closer sttpervision. This type of problem is also emphasized in the 
orientation and in-service training of paraprofessionals. 

Experience Nvunber of Schools Percentage 

Problems 5 23 

No problem 17 77 
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COLLEGES CONTACTED 

No.* School Surveyed Peers Other Paraprofessionals 



1 


Rs^pv Coinniuni'tv ColleKe. Md. 


X 






ParkpsliiiT'p Comrniini'tv CollePfe. 










X 




?• 


WorthairiD'ton 001311177 Area Cornni. 








Pnl 1 pr^p Pa 


X 


X 


h 


AY»ar»Ahnp fInTnrmiTtT +.V CoXXpfCG- 








wOXO • 


X 


X 




MnT+ViPT^ V'iTr^'in'ia Comnruni'tv 








Pr>l 1 P CTP Vj* 


X 




^% 


Mnr»1 o WnnHa Prvnrmini +.V Pnl 1 pr'P- 








1*1U ^ " " 


X 




•7 


i^Ol OcclA^A^Xe wUuilUUlJ-L V/WXXC{^^f 












X 


G 


uen.T^Pa.x rxecuiiOiiAi oujiBuuitx 










V 


X 




VNesuGm riecunomi uoiurnuniuy 








Pnl 1 prp MP 


V 




iU, 


nowara oounvy uonaiiuriiAiy 








wUXX(^(36| iUU* 


V 
• % 


X 




i*iOX dXilc VdXXcjr wUIUlUUIiX 








Pnl 1 prro T1 1 

uuxxcge^ XXX* 


•yr 


X 




i*icX dJucU OUUUULu^X wjr wiJXXCo^ f 










V 


X 




ncLPi^ s ovurt) iurea uoiuiuui ix uj 








wuxxc^c^ r^d • 


V 






T71 "Pa an P nTTWH in i +v PfiT 1 pprp ^ 
IjX x^aou wUiuiiium. i/jf ww^xcq^ 9 










V 


X 


Xp# 










PnT n 






xo« 


WXXXXcuu ncixiicy nciri^cx wuuuuuiix ujr 








Con PTP m 

wwXXC(jCf U.XX • 


X 


X 


17. 


Chemeketa Community Collece, 








Oregon 


X 




18. 


Washington Technical Institute, 








D. C. 


X 


X 




TAnp Comrnunitv College* 








Oregon 


X 


X 


20. 


Edison Community College, 








Florida** 


X 


X 


21. 


Santa Pe Community College, 








Pla. 




X 


22. 


Catonsville Community College, 








Md. 




X 


♦NiOTbered 


as response was logged in. 







**Punctions not reported* 
^ ^HHtparaprofessionals not used in coxmseling functions. 
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2k 

No« School Surveyed » Late Responses-Not Included 

23. Miami-Dade Junior College, " 

Pla. 

24. Green River Conuiunity College, 

V/ash. " 

25. Alexander City State Junior 

College, Ala. No Response 

26. Centralia College, Wash. 

27. Delaware Tech & Conanunity 

College, Del. 

28. Florissant Valley Coniraunity 

College, Mo. 
23. Port Steilacoom Community 

College, VJash. 
50. Hillsborough Junior College, Pla. 

J>1. I^cpmb County Community College, Miss. 

32. Pensacola Junior College, Pla. 

33. Southeastern Conrounity College, N.C. 
3^i. Southwestern College, 111. 

35. St. Petersburg (Clearwater), Pla. 

36. St. Petersburg Junior College, Fla. 
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APPENDIX P 



Prince George *s Community College 

COUNSELOR SURVEY 
Paraprofessional Committee 



Counselors: Please complete the following: 



1, Today y as a coianselor, I am involved in these activities: 



Activity 



Percentage of 
my time spent 
in activity 



Percentage of that 
activity which co\ild 
be performed by 
paraprofessionals 



a. 


academic advisement 


?7 


27 


b. 


educational information 


13 


9 


c. 


career counseling 


7 


3 


d. 


personal-social counsel- 
ing 


8 




e. 


assessment 






f. 


articvdation 


6 


1 


e. 


committee work 


8 




h. 


outreach counseling 






i. 


faculty liaison 




1 


J. 


administrative tasks 




1 


k. 


staff development 


1 




1. 


student orientation 


1 


1 


m. 


secretarial tasks 


1 


1 


n. 


other 


? 


1 






100^ 


• ^5% 



Assuming that these are the only counselors* functions and that 
there are no paraprofessionals, how many counselors do we need? 15 

2, Tomorrow , as a counselor, I would like to be involved in these 
activities: 



a, counseling 3^ 

b, teaching 2, 

c, group counseling 9 

d, student group facilitator 4 

e, committee work 6 
f • faculty education & communication ^ 

g, development (staff & professional) 2. 

h. evaluation of counselors/dept, 2 

i* research 2 

j, publishing 1^ 

k^ othe r ^ 



100^ 



Assuming that these will be the counselors* functions, how many 
counselors will we need? l4 
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APPEITOIX G 

Definition - Student Development Specialist 

The Student Development approach to coiinselinc may be 
explained as follows: 

Coimselinc is both a concept and a process. As a concept, 
it focuses on assisting an individual in the optimal development 
of an emerginc life pattern. It emphasises assistance to all 
students, of whom the vast majority are normal, and to youth and 
adults responding to the varieties and complexities of life situations. 
As a process, guidance and counseling is the processing of substantive 
knowledge about the developing characteristics and patterns of the 
biosocial being. This is done principally through counseling techniques 
based on theory and research of the behavorial sciences. Emphasis, 
is plaeed on realistic self-appraisal, rational planning, preparation 
for alternatives, problem-solving of one's concerns, better human 
relationships and processing and reprocessing the movement bov;ard 
goals of responsible living, Tlie student developmental approach 
focuses on high-level use of the capacities and opportunities of all 
people. It goes beyond remediation and therapy, which place emphasis 
on the restorative function, to restore the individual to an adequate 
level of living. 

Functioning vdthin the student development specialist framev/or'c 
carries udth it an institutional responsibility. This responsibility 
means the Student Development Specialist acts as the human resources 
specialist v.dLthin an academic team or unit consisting of teaching 
faculty and counselors. The process, furthermore, emphasizes the 
necessitj'' for the Student Development Specialist to bring into tliis 
team effort his training and experience in behavioral sciences and 
hmian relationships in order to assist the other team members in eliminating 
barriers to their effectively fulfilling their several missions in the 
instructional process. 
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APPENDIX H 



IMPLEMENTATION OP THE PROGRAM 



JOB DESCRIPTION 




Title: 



Responsible to: 



Educational y^formation Specialist 
Counselor to Whom Assigned 



Function: 



To assist students by providing educational 
infoiroation and aiding them in its utilization 
in order to provide educational options and 
alternatives. 



Responsibilities and duties: 

provide individual students with specific educational 
information. 

prepare and disseminate transfer information - by updating 
the transfer book on a regular basis. 

assist currently enrolled students in the course scheduling 
process. 

attend in-service training sessions to enhance and enlarge 
ski.lls. 

assist with the compilation of data for Comseling Center 
research projects. 

assist extension center and special students in the 
construction of their academic schedxiles, 

SELECTION 

Selection Process - the selection process is crucial in . 
that the applicants chosen must possess a minimum skill 
level and the potentiality for further skill development 
if the program goals are to be met. 



Announcement - anno\;incement of the new paraprofessional 
program and the staff positions to be subsequently 
available shoxild be made via the traditional college 
information systems. 

Recruitment - applicants should be actively recruited 
by informed college personnel both on and off campus. 

peer coixnselors could be recommended or sponsored by 
various student organizations or other college groups. 

paraprofessionals (other thon peer counselors) shoxild be 
recruited from the community served by the college. 
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Application Fomi - the applicant should be reqviired 
to indicate pertinent information on a form including 
a short statement of Yils qualifications to function 
in a helping capacity. 

Selection Criteria - definite criteria both in the screening 
and interview phases ought to be required of paraprofessional 
applicants. 

Objective Criteria - a modification of selection criteria 
for professional covinselors. 

demonstrated seriousness of purpose and progress 
towards a goal 

paraprofessionals - a minimum degree level 
required such as an A. A. degree or completion 
of two years of college. 

peer coimselors - a minimum length of 
attendance at P.GLC.C. (1 year) combined with 
a minimum Q.P.A. (2.0 to 2.5). 

pertinent experience - any significant 
experience in the performance of a helping 
relationship (camp comselor, neighborhood 
youth work, etc.) 

psychological test profile - the Edwards 
P.P.S. or some other personality inventory 
might be utilized initially as an evaluation 
criterion until enough data has been collected 
and interpreted to use it as a screening measure. 

Subjective Criteria - determined by the selection committee 
on the basis of their interview with the candidate and the 
written material on the application form. 

demonstrated feelings of positive self worth 
on the part of the candidate 

demonstrated -facility to empathize with others 

some indication of assertiveness in dealing 
with people and situations. 

some indication of verbal facility in communicating 
with others. 

Additional Criteria - 

self-selection - the student who has gone 
through the application process has already 
indicated a degree of interest and motivation. 
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common backgroijnd and experiences - certain 
identifiable groups on campus may best be served 
by paraprofessionals who share similar bacferounds 
and experiences, i.e«, minority students, older 
students, veterans, and academic failures. 

Selection Committee - a committee should be empowered by the 
Chairman of the Counseling Department or the Chairman's 
designated representative to screen selected applicants. 

composition - the committee ought to be composed 
primarily of students and counselors with 
representation from facility and othei^ college 
staff, i.e., 2 students, 2 counselors, 1 faculty, 
1 classified staff. ' 

chairmanship - the chairman should be elected by 
committee members. 

charge - the committee's charge should be 
determined by the empowering authority in 
conjmction v.dth the objectives of the para- 
professional program. 

Screening - applicants should be initially screened on the 
basis of certain objective criteria (see selection criteria). 

applicants meeting the objective criteria ^ should 
go before the selection committee for individual 
interviews. 

the committee- should rate applicants on the basis of 
certain subjective criteria (see selection criteria). 

TRAPTING 

Training Program - applicants are assured to possess a 
minimum skill level. 

Objectives 

define the role of the paraprofessional and 
elaborate on how that role fits in i>ath 
counseling, student affairs, and the institution 
as a whole. 

enhance the listening, empathic, communications, 
and other counseling slcills of the trainee. 

impart to the trainee information regarding 
policies and procedures of the College. 

clearly define the parameters of the paraprofessional' s 
role and functions. 

provide information to the trainees regarding referral 
sources and procedures on and off campus. 
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Guidelines 

training period - the ceneral consensus is that 
the length of the training period should be a 
minimum of 50 hours • 

training time - it is best to conduct the 
training in a concentrated period of time such 
as a week between semesters or in the summer 
\-/hen staff \>rould be relatively free from other 
duties. 

practicum - training shoxald include a practicixia 
experience somewhere in the middle of the 
training session so that trainees could benefit 
from actual experience. 

staff utilization - it is adviseable i') utilize 
as many of the counseling staff as possible in 
the training phase so as to foster a positive 
relationship betv/een staff and paraprofessionals. 

Methods 

Cognitive 

force field analysis - a method vrliereby 
trainees come to recognize themselves that 
they can have a significant effect upon 
their client group, 

role-playing - listening, communication, 
and empathy skills can be enhanced via the 
method of role playing, 

audio- visual aids - films, audio and 
video tapes are excellent aides for 
simulating real counseling sitxaations» 

didactic presentation - college catalogues, 
handbooks, forms and other pertinent materials 
can be presented in this manner. 

Affective - sensitivity type experiences can be 
structured for the trainees so that they can 
experience relationships in a personally 
meaningful v;ayc 

Evaluation of the Training Program - evaluation is 
designed to provide feedback that may be used to alter 
or revise the training program. 

trainee evaluation - an evaluation of specific 
program elements to determine the initial impact 
of each element upon the trainees. 
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didactic evaluation - a l^^ritten or oral evaluation 
of each trainee in the form of a test to deterniine 
the quality and amount of information imparted. 

personal evaluation - a ratine by individual trainees 
of each member of the total traininc croup in comparison 
vdth every other member in order to determine the 
relative amoxmt of change as perceived by each. 

SUPERVISION AMD EVALUATION 

Supervision - for the purpose of supervision it is best to assign 
one paraprofessional to one comselor and to locate the two in the 
same general area. 

Personal Gro\-rth Model - supervision should have as its 
focus the personal croi-rth of the individual. 

supervision should include the provision of 
further experiences to increase the sl:ill level 
of the paraprofessional. 

supervision should enhance the possibilities of the 
paraprofessional beconinc a more fully functionine 
person. 

Individual Supervision - this method of supervision assumes 
the professional is working on a somev;hcit higher skill level 
than the paraprofessional. 

the paraprofessional receives feedback from the 
supervisor recarding the performance of his role. 

the paraprofessional consults his supervicor resarding 
individual problems and concerns he is having, 

Groxjp Supervision - supervision of this type makes use of 
the different kinds of groups of vriiich the paraprofessional 
is a part. 

paraprofessional group - group meetings vath the other 
paraprofessionals can be an occasion for discussing 
cases, providing further training and providing 
personal grovrth experiences. 

professional and paraprofessional group ~ meetings 
X'TLth both professional and paraprofessional staff 
for communication purposes and in-service training as 
appropriate shciold be conducted. 

team building group - an ongoing group experience vath 
a qualified staff member vjould foster the development 
of a cohesive paraprofessional staff. 

ERIC 
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Evaluation - ongoinc evaluation should provide feedback 
concerning the total paraprofessional proGram and the 
role of the paraprofessional within that procran. 

Methods - 

professional ratings - ratines by a supervisor 
compared v/ith self-ratinc by paraprofessionals 
might help to clarify the perception of roles by 
each. 

outcome measure - measure of personal cro^rth over 
a civen period of time using instruments such as the 
Personal Orientation Inventory, 

client reports - follovz-up report on paraprofessionals 
by their client group. 

increased utilization of services - a more objective 
evaluation incorporating a real measure of effectiveness. 

survey of professional counselor activities - a measure 
of the projected upgrading of professional counseling 
activities, resulting from the emplo;^Tnent of para- 
professionals. 

addition of new services - a determination of v;hat, 
if any, new student needs are being met. 

Outcomes 

alteration or revision of the total paraprofessional 
program. 

alteration or extension of the role of the 
par aprof e ssional . 

Pm SICAL LOCATION 

The paraprofessionals should be located in the same area as, or 
in close proximity to, the professional counseling staff members. 

This is important because the paraprofessional vriLll frequently need 
advice and information that is available from the counselors frequently 
on a short-notice basis. There v/ill also be many occasions when a 
paraprofessional and a counselor v/ill be working as a team effort. In 
addition, this close proximity should help to assure that professional 
coimselors are relieved of a maximum of their current non-professional 
activities. 

It xd.ll be important to the evaluation of the paraprofessionals 
that they have a close working relationship with the coimselors and as 
much contact as possible \>jith the counselors while carrying out their 
assigned tasks. 
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FUNDING (SALARY & WAGES) 

The paraprofessionals should be hired as classified personnel 
paid on an hourly v/age basis. 

The college personnel office has already established a position 
classification for a paraprofessional, vri.th a budget code of 5301 and an 
annual salary of ^p8,100 ($4.15 P^r hour). This was done in ciilmination 
of efforts by the placement center over the past two years to acqviire 
an additional staff pferson. 

CONTRACT 

Paraprofessionals vri.ll not be hired via contract. The contract 
hirinc is reserved for those persons meeting the classification of 
professionals in the academic setting. To hire the paraprofessionals 
via contract woxild present problems with tenure and faculty status; 
such matters do not seem to be presently feasible. 
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APPEtroiX I 
. RECOMMENDATIONS FOR FURTHER STUDY 

!• Explore feasibility of developinc a core curricialiun for AA. program 
in Human Services. 

2. Investigate the use of paraprofessionals throxi^hout Student Pe'»'jonnel 
Services. 

3. Explore the concept of paraprofessional programs throughout the campus. 

4. Evaluate the paraprofessional program periodically after implementation. 

5. Review job descriptions of professionals and clerical staff in viexs^ 
of introducing paraprofessionals. 

6. Study feasibility of a peer counseling program. 
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GRAPH I 



FUNCTIONS PERFORMED EY PARAPROFESSIONALS 



Administrative Divisions of the Student Personnel Program 




Function 



A-Admissions, Registration, and Records 
B-Counseling and Guidance 
C-Placement and Financial Aids 
D-Student Activities 
E-Adrainistration 



yy^^ -Peers 



-Other Paraprofessionals 




♦Schools using both j:>eer8 and other paraprofessionals are counted tvglce. 
Schools not reporting on functions are not included. 
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GRAPH II 

TOTAL COU'WSELING PERSONNEL/STUDENT lU.TlO* 




c 



Headcount 



A-Schools vrLth headcount less than 5000. 
B-Schools vrLth headcount greater thaii 5000. 
C-All schools reporting 

Numbers id. thin the shaded area identify the individual responses by 
the sequential numbers assigned upon return of the questionnaire. 

^^All counseling personnel are assumed to be \d.thin the Student Personnel Program, but not 
necessarily vrithin the Counseling Department per se. 
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GRAPH III 
COUNSELOR/STUDENT RATIO 



to 




c 



Headcount 

A-»Schools vath headcount less than 5000 • 
B-Schools vath headcount greater than 5000, 
C-All schools reporting 

NuHict-rs vathin the shaded area identify the individual responses by 
the sequential numbers assigned upon return of the questionnaire. 
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GRAPH IV 



PARAPROPESSIQNAL and PEER/STUDENT RATIO 




A 



12500 



Headcount 

A-Schools with headcount less than 5000. 
B-Schools with headcount greater than 5000. 
C-All schools reporting 

Nmbers within the shaded area identify the individual responses by 
the sequential numbers assigned upon retxim of the questionnaire. 
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